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ABSTRACT
Since the 1970s, there has been a significantaseran the number of children raised in
single-mother-headed households with boys undesaicty academically. Mothers’
education has a positive influence on academiceaement of children. However,
minimal research has focused on single professienadles raising male children.
Using the human ecology and self-efficacy theomegrounded theory qualitative study
explored what approaches and strategies singlegsioinal mothers utilize to facilitate
academic motivation in their male children. The twain research questions explored
include what processes and challenges did singlessional mothers utilize to raise
academically motivated males and how does a priofesssingle mother’s education
assist her in raising an academically motivatedembgn single professional female
participants who have raised or are presentlyngisiale children were interviewed in
this study. Through open coding, axial coding, seléctive coding, the findings
indicated raising an academically motivated mal&lah dependent on prioritizing
education, including instilling the value of leargj studying academics daily and
providing academically stimulating activites, hayiimancial resources, and being a role
model. Spending time with the child and instillidigcipline and responsibility are
additional variables noted. This study recommeru#ity makers to provide financial
incentives to single mothers to pursue a colleggeake It also offered single professional
mothers approaches to facilitate academically natgéy males, thereby enabling millions
of male children raised by single mothers to becamé&vated, projective, and creative

contributors to the society.



APPROACHES AND STRATEGIES FOR SINGLE PROFESSIONAENFALES TO

RAISE ACADEMICALLY MOTIVATED MALES

There were four purposes for this grounded-thstugly. The first was to explore
what approaches and strategies single profesdiemalles use to raise an academically
motivated male. The second purpose was to congritauthe sparse body of literature and
research available on ways in which single protessdifemales can raise academically
motivated males. The third purpose was to beneéiesy by enhancing male academic
achievement, and the fourth purpose of the studytw#ring to light the positive
contributions made by single women as they raiddreim who may be the critical
thinkers needed for the continued success of WSety.

An increase in the number and proportion of childsern outside of marriage, a
rise in divorce rates, and a decline in first megeis have contributed to a threefold
increase in the proportion of children growing ogsingle-parent families since 1960
(Parke, 2003). The single-mother head-of-housepopuilation in the United States
increased from 3 million in 1970 to 10 million i0@3 (J. Fields, 2004), putting the
future leaders of U.S. society in the hands of ghaaving population of women.
However, much of the literature on the topic tetwdglentify negative consequences of
being raised in a single-mother family.

This article includes the highlights of the studyeell as an analysis of the
findings. Within this discussion, characteristiésimgle professional mothers who raise
academically motivated male children are considerdde context of a grounded theory.

The literature has shown an increase in the ammfumtgative educational consequences



of single parenthood throughout the world. Therefan keeping with the tradition of
grounded theory (Strauss & Corbin, 1998) the thezakframework and germane
literature are compared and contrasted with thdirigs of the study, thus aiding the
discussion rather than guiding and directing itcomne (Creswell, 2003). In addition,
recommendations for policy makers, single pareamd,educators in the field of
education as well as future research practicemal@ded. A discussion of how the study
may create social change as well as a sectioneoretiearcher’s reflections relative to the
study and conclusions drawn from the researchlacecluded.

Discussion of Findings

Ten culturally diverse females from five differemuntries, all professional,
single, and raising or having raised a male clpiédticipated in this grounded-theory
research study. From a purposive snowball sampdergsearcher qualified each potential
participant over the phone. The confirmation predasluded the women confirming
they were single and professional by the defininoted in the study and they had raised
or were raising a male child. After qualifying thmthers, the researcher reviewed the
Academically Motivated Male Checklist (Appendix #w)th each potential participant to
ensure their male child qualified.

Two main research questions guided the study. ifstealsked what processes and
challenges did/do single professional mothersagtito raise academically motivated
males. The second asked how and why does a prafiessingle mothers’ education
assist her to raise an academically motivated nidlese two questions are the focus of
the grounded theory posited by the researcher. Menyve explore answers to these

overarching questions, eight sub questions weregfmdlowing a comprehensive



literature review of the challenges for single fésaaising children. The topic areas for
the sub questions focused on the professionalesmgkthers’ employment, supportive
services, socioeconomic factors, scheduling, eaitertent for their son, being a role
model, discipline, and challenges encountered.

Many researchers have studied the challenges assoevith raising children as a
single mother; however, they have focused on tigatinee consequences of female-
headed households with little attention paid taugreariation (Marks, 2006; Morrison &
Cherlin, 1995; Sandefur & Wells, 1999). The two magsearch questions guiding this
study included why does a professional single m&aleglucation help her to raise an
academically motivated male and what processeslaatenges did/do single
professional mothers utilize to raise academiaalbtivated males. The researcher
organized the data collected in chapter 4 to cepghe essence of each participant. To
this end, primary approaches and strategies aeglriot raising academically motivated
males. However, there is evidence in the studygh#gicipants felt strongly about the
need for additional approaches and strategiedse emademically motivated males; thus,
secondary approaches and strategies are presented.

The primary approaches and strategies includeifpiziog education, the main
strategy, which includes focusing on academics/daustilling the value of learning, and
providing academically stimulating activities; fimaal resources; and being a role
model. The secondary approaches and strategieslenoistilling discipline at an early
age, instilling responsibility, and spending timighamy son. One hundred percent of the
participants identified the primary approaches stnategies, with 80%, 50%, and 70% of

the participants, a mean of 66.6% of the partidipadentifying the secondary



approaches and strategies, respectively. The pyiarat secondary approaches and
strategies are noted in Tables 2 and 3, includiegcbrresponding related research
guestions that prompted the participants’ comments.

The primary approaches and strategies of priongiaducation (focusing on
academics daily, instilling the value of learniagd providing academically stimulating
activities; financial resources; and being a rotedel) and the secondary approaches and
strategies that emerged (spending time with my aom}upported by Bronfenbrenner’s
theory (1979, 1986, 2005) through the microsystachraacrosystem. Bronfenbrenner
(1986) reported that income plays a role in farhig; as financial resources are required
for sustaining the health and well-being of fanmgmbers as well as furthering the
development of the child. In addition, as the digant person within her son’s life, the
single professional mother had an opportunity teett® a successful relationship with
her child, including exposing him to the mother&gonal, professional, and academic

values.



Table 2

Primary Approaches and Strategies for Raising aad&enically Motivated Male

Primary approaches and

strategies

Related research questions

Prioritizing education:

Focusing on academics
daily

Instilling the value of
learning

Providing academically
stimulating activities

Financial resources

How and why does a professional single mother’s
education assist her to raise an academically rauwetil
male?

What scheduling strategies do single professiormhers
implement to raise academically motivated males?

What entertainment strategies do single profeskiona
mothers implement to raise academically motivatetes?

How does modeling support the professional single
mothers’ ability to raise an academically motivateale?

How does a professional single mother’s type of
employment support her ability to raise an acadaltyic
motivated male?

Why do socioeconomic factors play a role in a psienal
single mothers’ ability to raise an academicallytinaded
male?

What discipline strategies do single professionaihars
implement to raise academically motivated males?

What are the supportive sestizat may aid a
professional single mothers’ ability to raise an
academically motivated male?

(table continues



Primary approaches and
strategies Related research questions

Why do socioeconomic factors play a role in a @ssfonal
single mothers’ ability to raise an academicallytinaded
male?

Being a role model How does modeling support tleégssional single
mother’s ability to raise an academically motivateale?

How does a professional single mother’s type of
employment support her ability to raise an acadaltyic
motivated male?

The mothers that identified the strategies belighed efforts of prioritizing
education, including focusing on academics daiigtiiling the value of learning, and
providing academically stimulating activities; bgia role model; instilling
responsibility, instilling discipline, and spenditime with their son would facilitate their
sons’ academic motivation and subsequent acadermoess.

Grounded Theory

An important aspect of the development of a greanitheory for this study is to
determine the meaning behind the findings. Theifigsl of the study highlighted primary
and secondary approaches and strategies to raideracally motivated males. The
message that the single professional mothers comeated to their sons was based on
their personal experience through their educatr@h@ofessional development. Each
mother conveyed her message through modeling thecéed behaviors and creating an
environment that created a path to optimize acatlemucess each believed would

facilitate academic motivation in their male chddr



Table 3

Secondary Approaches and Strategies for Raisirgcaiemically Motivated Male

Secondary approaches and

strategies

Related research questions

Spending time with my son What entertainment sgiagedo single professional

Instilling discipline

Instilling responsibility

mothers implement to raise academically motivatetes?

What scheduling strategies do single professiormhars
implement to raise academically motivated males?

Why do socioeconomic factors play a role in a msienal
single mothers’ ability to raise an academicallytinaied
male?

What discipline strategies dimgle professional mothers
implement to raise academically motivated males?

How does a professionaigde mothers’ type of
employment support her ability to raise an acadaltyic
motivated male?

What discipline strategies do single professionalhears
implement to raise academically motivated males?

How does modeling support the professional single
mother’s ability to raise an academically motivateale?




There are numerous demands related to the protesising an academically
motivated male. The grounded theory that emenges the study is that single
professional mothers who raise academically matvatale children are dependent on
prioritizing education, which includes instillinge value of learning; academics daily;
and providing academically stimulating activitiegying financial resources, and being a
role model for their male child. Furthermore, thisrevidence in the study that spending
time with the male child and instilling disciplimad responsibility are additional
variables necessary to raise academically motivaizle children.

The participants in the study believed they proglideare providing an optimal
environment for their sons to thrive and achievadaeically. In addition, each
participant clearly noted the foundation for theiccess was rooted in their own personal
educational level and career success. The findhgss study align with the research
that identifies the mothers’ educational level Ingva positive influence on the academic
achievement of children (Battin-Pearson, Newcontih@tt, Hill, Catalano, and
Hawkins, 2000; DeGarmo, Forgatch, and Martinez918®llack & Ginther, 2003;

Scott, 2004). Noack (2004) posited that a mothaflsence occurs in various ways,
including cognitive competencies, increased oppuotgutransmission of parental beliefs,
and attitudes regarding the value of educationtheamore, the mothers’ views may
affect their children directly or indirectly whitbe parent is engaging them in cultural or
educational activities. Randel, Stevenson, anduk/i{2000) posited the effects of the
mother’s attitudes and beliefs concerning educgilag a role in the motivational
process of the child. In support of this conceptgdtsky (1978) purported that children

rely heavily on their parents for assistance fdarahproblem solving. During this



scaffolding interaction with their parent, the dhélcquires motivational beliefs and
attitudes about the learning process, includingaasibilities for successful academic
outcomes. This role model acquired learning octm@ughout the observational process
throughout childhood.

Carter (1999) reported that when parents have higthgcational levels, they
invest in their children by providing them with theonomic resources necessary for
academic achievement. Furthermore, parents whodtéereded college instill
expectations for their children as well as prowigem with a home environment that is
conducive for academic success. In contrast, sxdeseloped nations, children’s
academic performance did not appear to be relatdtettype of family in which they
lived, which indicated that single parents arethetreason for children’s academic
performance (Schiller, Khmelkov, and Wang, 2002).

The human ecology theory (Bronfenbrenner, 1979619805) supports this
grounded theory in many areas. First, the liteetites the mother’s education as a
variable for being the impetus for children achimgyacademically (Pollack & Ginther,
2003; Scott, 2004). The professional single motlesigcation emerged repeatedly
throughout the interviews for this study as notgdHe data presented in chapter 4. The
participants commented on how their education dédrthem a career in a work
environment that surrounded them with peer andasoeitworks as well as other
individuals that align with their professional goersonal value systems. Subsequently,
these professional single mothers have the oppbytimmexpose their children to other
educated people within their exosystem, which eflaheir child positive influences

throughout their development. In addition, becaafg¢beir education and type of



employment, the financial resources of these methesvided an opportunity to enroll
their sons in quality schools as well as extracutar activities because of the
opportunities the neighborhood provided.

Although time is one of the greatest limited resesrfor single parents, it is also
the most crucial element to facilitating greatesigamic achievement in children. The
guality, not quantity, of time is what really mateSeventy percent of the single
professional mothers identified the value of spegdime with their son despite the
ongoing challenge in the hectic world in which ttieg. The schedule of each mother
dictated the type and amount of time she was aldpénd devoted to her son. However,
the mothers commonly noted the time spent occum@bk performing routine tasks such
as food preparation and commuting. Although théigpants came from varying
cultures and had different careers, the particggaesponses had a similar focus: the
inherent challenges in scheduling many activitiaisyd

The one-on-one attention from a parent providealuable benefits to children
(Hansen, 1999). According to Amato and Fowler (306®se monitoring of children
will maximize academic achievement, including thenmoring of children from single-
parent structures. Gutman and Eccles (1999) unoedt¢he advantages of parents
spending time with their child and asking questiabsut their experiences and successes
in school.

Rich (1996) identified children’s curiosity as ajoraesource for parents to draw
from to facilitate learning in children. Teachingdalearning must not be isolated to
school alone. Rather, the interactions betweempsend children are ongoing teaching

moments that parents need to capture in their tladg. Parents need to learn to



empower their children through education, whichibegt home. Parents should
incorporate many strategies in their children’dydiaves. Communicating with children

is the most fundamental tool a parent can utilizgain the ongoing educational process.
Ask questions to children and then listen for amswngage children in conversation
while transporting them, while waiting with thent,raealtime, and at bedtime.

The plethora of research identifying the negatiVects of single mothers raising
children (Klein & Pellerin, 2004; McLanahan & Safgle 1994) has contributed to the
bias prevalent in society about the children ralsgdingle mothers and the mothers
themselves. The literature has cited single mothgintributing excessively to the
number of juvenile delinquents (Astone & McLanahB®91; Sandefur & Wells, 1999).
In addition, single mothers have been identifieth@simpetus for leading the nation in
the number of high school dropouts (Marks, 2006).

Researchers have focused on mothers who use pesdiarces to assist them in
raising their children (Ackerman, D’Eramo, Umylr8¢hultz, and Izard, 2001; Griffin,
Botvin, Scheier, Diaz, and Miller, 2000; Teachmaedrow, and Crowder, 2000) to
justify monies appropriated by policy makers. Hoemscholars and social scientists
have been reevaluating the causes for lower acadmrhievement in children (Lansford,
Ceballo, Abbey, and Stewart, 2001; Pong, Dronkaard,Hampden-Thompson, 2003),
with more data supporting other etiologies for ¢heegative academic outcomes of
children.

The literature has cited the benefits of the matheducation (DeGarmo et al.,
1999; Pollack & Ginther, 2003), although minimatearch has focused on the

application of this resource to facilitate academativation in children. The findings of



this study refute much of the research availald¢ alddresses the outcomes of children
raised by single mothers. The participants in shisly consistently identified the
approaches and strategies necessary to begin olgahgi statistics regarding lower
academic achievement in children raised by singléhers. Prioritizing education and
being a role model are two of the points identifigcthe mothers to facilitate academic
motivation in children. These approaches and gfi@sevould be easily incorporated in
the homes of single mothers.
The Researcher’s Reflections

The researcher acknowledges the importance oftaiaing objectivity
throughout the interview and analysis processuutioly setting aside any biases that may
affect the outcome of the study. Because the relseds experience is very similar to the
experiences of the participants in this study,aswasy to understand and empathize with
the participants’ points of view. Subsequentlyyas imperative that the research process
be void of contamination from the researcher. I$ @ahallenge not to mix personal
experiences with those of the participants. Theaesher took extreme caution not to
offer any communication including verbal comment®ady language that may have
tainted the data, including nodding of the headmiling when the researcher heard
something that aligned with her own experienceaffain this goal, the researcher
advised each participant prior to initiating thedao-face interviews that she would
focus on their comments rather than engage thendialogue, as any exchanges would
detract from the vital information they were gotogorovide.

Throughout the interview process, the researcllker lback tears of empathy as

the participants often cried while telling theiosés. Following the first interview, the



researcher considered maintaining a log througtimustudy of her own personal
reflections; however, for the optimal outcome af gtudy this was not performed. The
researcher realized logging her own perspectivesrmaeal feelings relative to each
interview and her own views on the topic may infloe the direction of the impromptu
guestions or analysis, thereby lessening the abigodf the data. As a means to manage
her own views following each interview session, tbsearcher spoke into the digital
voice recorder commenting on her own perceptiogardeng the success of procuring
information objectively as well as any adjustmamsded regarding the process utilized
to maximize the comfort of and comments from eaatigpant. However, the
researcher did not listen to her own voiced commanthe recorder; rather, she placed
the recorder in a safe place for future listenipgrucompletion of the study for
consideration in future studies.

After analyzing the data, the researcher sperd teflecting on her experiences
raising her 9-year-old son. Like many of the mosharthe study, the researcher holds
prioritizing education as the path to facilitat@demic motivation in her son. Like the
participants, the researcher instills the valukeafning, focuses on academics daily, and
provides academically stimulating activities. Irddmbn, the researcher presents a clear
role model for academic success as her son obstreadsearcher complete two
doctoral-level degrees simultaneously, a Doctd?lofsical Therapy and a Doctorate of
Philosophy in Education. Furthermore, the researalgned with the other outcomes of
the study, including instilling discipline and ressibility. In contrast to the participants,
although the researcher considers spending tinfeheit son a possible variable to

facilitate academic motivation in the male chilikerte are slight differences regarding



what occurs during this special time. The researabeees with Bronfenbrenner’s (2005)
concern regarding the lack of time available teep#s to reinforce desirable behaviors;
however, unlike some of the participants, the nedesa speculates about the importance
of the activity occurring during the time spenttfia than scheduling a particular
activity such as an academically stimulating attier another type of activity, the
researcher considers the activity irrelevant. lst¢he focus must be on getting to know
who the child is, how he thinks, what is importemhim, and what a mother can do to
facilitate his success.

In considering a sample population based fronlitteature, the researcher
expected a homogeneous response from a partiadtaree Therefore, for optimal
application of the study results, it was imperafmethe researcher to have a diverse
sample. After reviewing the themes, the researnslasrsurprised to learn, regardless of
culture or geographical location of the particiganbhe commonality within the sample
was their educational and professional backgrotimatsprompted the recurring
responses.

The researcher’s perspective as a single professioother did not significantly
change as a result of the study, although it didioo ideas about what is needed to raise
an academically motivated male child. In additibmaised the researcher’s
consciousness about the commonality shared byesprgfessional mothers raising
academically motivated sons, as the researchar fdtealone in her quest. Therefore,
the study results offered the researcher a seregpobval for present child-rearing

practices implemented to raise her own son.



Implications for Social Change

The single-mother head-of-household populatioméenited States increased
from 3 million in 1970 to 10 million in 2003 (J.dtds, 2004), putting the future leaders
of U.S. society in the hands of this growing popiolaof women. Furthermore, variables
such as a lack of financial support, a lack of sug®n, and the child spending time with
a single mother have been identified as resultirg direct relationship with lower
academic achievement in children (Klein & Pelle@804; Marks, 2006).

This study is a much-needed addition to the litematiue to the vast amount of
literature identifying the negative academic andaweoral consequences of being raised
in a family with a single mother as the head oftibasehold. Although the literature
noted the benefits of a mothers’ education negateesof the consequences of being
raised in a single-mother household, the literaisisparse regarding the way in which
single professional females raise males. Theretbheestudy was designed to explore the
process and challenges of single professional methieo raise academically motivated
male children.

Although the basis for this study was related ®whalue of the single
professional mothers’ education to raising acadaltyiecnotivated males, the findings are
applicable to all parents raising male and femhlklen. All single mothers, single
fathers, traditional or alternative family struasy including happily wed, divorced, or
widowed parents, must first have the skills neagsteabe a good parent, as marital
status clearly does not bestow the knowledge nape&s raising successful children
(Bromfield & Erwin, 2001; Drexler, 2005). In additi to having the developmental skills

to raise a child, having additional skills to oware the negative outcomes of children is



vital for the social change needed to further tlob@ economy and success of the
human race.

The negative outcomes regarding males includenderachievement of males in
high school, which resulted in a male dropout cdt#1.3% in 2003 and in 55% of state
prisons and 59% of federal prison inmates being bahool dropouts (Harlow, 2003).
Clearly, the statistics are worthy of society’sation. According to the U.S. Census
Bureau Report released December 19, 2006 (Berg2da®), women made up 56%
(about 8 million) of the undergraduate student paan and 59% (about 2 million) of
the graduate students in 2005 in the United Sthatesddition, adults age 18 and older
without a high school diploma earn an average 8fH9, whereas those with a high
school diploma earn $29,448. Furthermore, adults avbachelor’'s degree earned an
average of $54,689 in 2005 while advanced-degrétets) which includes adults with
master’s, professional, or doctoral degrees, eaanea/erage of $79,946 (Bergman,
2007).

Having four times the earning power with an advambegree affords an adult a
myriad of opportunities when compared with a higha®l dropout. Therefore, all
parents need to enhance their child’s academiessdn the elementary school years as
academic motivation has been positively relatechitlren’s achievement and effective
school functioning, which predicts subsequent nadton (Gottfried, 1985) possibly as a
lifelong learner. Parenting consists of a serieskdfs that can be developed, learned, and
improved throughout the childrearing years (Bromdfi& Erwin, 2001). The grounded

theory developed from the thentbat emerged in this study offers parents worldveide



opportunity to facilitate academic success in tokildren, which will provide societies a
pool of critical thinkers to manage ongoing glotiadllenges.
Recommendations for Action

People need to be problem solvers to manage thg afeallenges facing them
daily. To acquire the skills necessary to thinkicailly about viable solutions to problems
throughout life, people need to be lifelong leasn&ingle professional mothers’ input
concerning what approaches and strategies aresaegds raise an academically
motivated male is important as scholars, educasmd parents grapple with the
underachievement of males raised by single motjlel=lly.
Public Policy Makers

The public policy implications of this researchdsticoncern creating policies
that facilitate the academic success of childremfsingle-mother head-of-household
families. Students’ perception of parental acadesrmectations is one of the most
important predictors for academic success (Shinmegfeand Shim, 2000), while
education is the first step on the path to indigidsocioeconomic status, social success,
and adult social performance (Riala, Isohanni, lZmken, Jones, and Isohanni, 2003).
Therefore, single mothers need to acquire the todbsild the educational foundation
necessary for their children to acquire the so@aemic opportunities available.
Funding an educational program such as the PateritsSchools Together (PAST)
Program (Broide, 2004), which is a program concegated to educate single parents to
encourage, support, and facilitate higher acadacheevements in their children by
fostering an environment of maximal learning at ko a vehicle for single mothers to

acquire these critical skills. PAST is an acronymParents and Schools Together,



emphasizing the importance of the alliance betwrgants and schools to maximize the
academic success of children. This educationalegatrfor single mothers is vital to
provide them with the tools to facilitate academigtivation in their children.

The No Child Left Behind Act (2002) was enacte@nsure all children have an
equal opportunity to obtain a high-quality educatio attain proficiency standards set by
each state. However, with single mothers earniightyy more than $21,000 yearly
(Teachman et al., 2000), the neighborhoods andqubkty of the educational institutions
available to children raised in these householdsaverely limited. Policy makers must
equalize the educational opportunities for studslated to attend schools with
traditionally lower quality education based on tieéghborhoods where the schools are
located. In addition, monies must be availablectaldren raised by professional single
mothers who need additional academic challengesadtineir academic success that was
facilitated at home.

Policy makers must consider the benefits of engpogaand financially enabling
single mothers to pursue a college degree or agdathegree to further their professional
earning potential and growth. The findings of thedg add to the existing research that
demonstrates mothers’ educational level showsezidassociation with children’s
academic achievement in the United States (DeGatrab, 1999; Pollack & Ginther,
2003; Scott, 2004) and internationally (Riala et2003; Schiller et al., 2002).
Additionally, policy makers must consider the néedffer single mothers trying to
escape poverty affordable childcare to allow thenoaportunity to pursue a college
degree to enhance their economic status (Zhan &d3a2004). Offering single mothers

an educational opportunity sends a clear messaggctety, namely, that society holds



great value for education. Such action by the gawent would allow single mothers to
be part of the solution by raising academicallyinaied children, rather than part of the
problem.

Single Mothers as Well as All Parents

Infants and young children are driven by curiogitth a basic need to explore,
interact, and make sense of their environment (Gr2@02). The connection between
parental involvement and children’s success in gcperpetuates children’s ongoing
interest and curiosity. As a result, parents cay plkey role in assisting their elementary
school children to learn. The importance of parentalvement in children’s
educational achievement has been cited in rederdtiure (Scott, 2004). However,
children face many challenges that prevent them fattaining their full academic
potential.

Positive parent-child interactions at home can route to children’s school
success. Exposing children to an enriched homaitegenvironment will benefit the
child throughout the classroom experience. Studehtshave positive interaction with
parents do better in school than students whovedess parental support and attention.
Single-parent families face many challenges, indgdimited time to spend with their
children due to full-time work schedules as wellestricted resources (Ermisch, 2001; J.
Fields, 2003; Parke, 2003). Most parents, inclugdingle parents, want to do the best for
their children. However, some parents feel thel the material resources to help their
children succeed in school or are unsure what tm d@lp their children learn at home.
Although time is one of the most limited resourfte@sthe single parent, time is also the

most crucial element to facilitate greater acadeamldevement in children. The quality,



not quantity, of time is what really matters. Theeebn-one attention from a parent
provides invaluable benefits to children (Hans&99).

Parents can implement several approaches andgé&atwithin their household
immediately. Although the study focused on singlafgssional mothers, all parents can
use the information from the study to facilitatedemic motivation in their children.
First, parents can prioritize education in theimes by instilling the value of learning,
focusing on academics daily, and providing acadaltyistimulating activities. Second,
parents need to secure the financial resourcess@geto provide the child with the
academic resources to facilitate learning. Thiedepts must be role models for their
children by modeling the expected behavior forrtihildren, including reading, pursuit
of education and lifelong learning, and respongybiFourth, parents must instill
discipline in their homes to expose their childtehe rigors of adulthood within the
workplace and their personal lives. Fifth, parentsst prioritize their schedules to
include designated time to spend with each childclwvaffords an opportunity for further
communication while educating the child.

Within the approaches and strategies that emergedthe study, the participants
identified a number of recommendations. These recentdations are categorized into
two groups, information to be imparted to their enahildren and general
recommendations for single mothers. The informattmobe imparted to their male
children includes the need for parents to sharie tiven experiences and goals with their
children. This includes delivering the need to fouth one’s best effort at all times, being
diligent with tasks, being focused, planning, da@ng brings benefits at a later time, the

value of hard work, and the importance of education



The general recommendations for single mothersided the need for them to
establish realistic and consistent family rulesdentifying specific consequences that
create security and a sense of security and dtaloteate schedules and let children see
their single mothers read. In addition, single meo$ should read to their children often;
teach them to do and think for themselves rathan tto the work for them; and create a
reasonable and consistent schedule for jobs arthnldome that their children can
perform to contribute to the workings of the honk@stly, single mothers need to create
a special study place for the child to complete &aork; consider themselves as coaches
when it comes to homework assisting, supportingymonenting, and praising their
child when inspecting the assignments; and ask-epeed questions relative to their
child’s school day.

The interactions between parents and children ageing teaching moments that
parents need to capture in their daily lives. Btigly highlighted that single professional
mothers from diverse backgrounds empowered thdadrein through education, a lesson
that may benefit all parents regardless of thdiucal background. In addition, parents
need to encourage, support, and facilitate higbademic achievements in their children
by fostering an environment of maximal learningpate.

Educators

Schools are sensitive to the rapid social and@oanchanges occurring within
the United States. Schools have little time to pregor changes in the complex 21st
century society. One of the major factors affecBngiety is the number of children
raised by single parents, with single-mother fagsiin the United States increasing from

3 million in 1970 to 10 million in 2003 (J. Field&)04). In addition, research notes



children raised in single-parent households aedyliko have lower than average levels of
academic achievement (Klein & Pellerin, 2004; Ma@@06), with boys underachieving
on standardized tests (Pollack & Ginther, 2003)ld2én raised in single-mother

families face many challenges that prevent themnfattaining their full academic
potential, including the emotional adjustments thaly be necessary to accommodate
their changing family. In order to bring criticdlanges in the future leaders of our
societies, educators need to collaborate with pautenbuilding the foundation necessary
to prioritize education in the lives of children.

The media have supplied U.S. society with a vagiumt of fodder concerning
the condemnation of single mothers. In 1992, Vimsiéent Dan Quayle criticized the
television character Murphy Brown, a professiomadje female who chose to raise her
child alone (McLanahan & Sandefur, 1994). In 20t of the cover stories in
Newsweeknagazine read “The Boy Crisis, At Every level dfuEation, They're Falling
Behind. What to Do? (Tyre, 2006). This sensatidraait page brought the lower
academic success of male children to the attefidime magazine’s readers.

Educators must look to the research concerningdieational achievement of
children raised by single mothers. The single msifenal mothers in this research study
had raised or are raising academically motivateld migildren, clearly supporting the
research of Scott (2004), Pollack and Ginther (2083d DeGarmo et al. (1999) who
posited mothers’ educational level shows a diresbaiation with children’s academic
achievement. These positive findings present angilde to the ongoing negative
outcomes often presented by the media, which taesithe positive outcomes of single

professional mothers. Therefore, educators mustttaktime to develop relationships



with all parents despite the challenges that agsgnt in scheduling time to meet with
single mothers. Schools were created to prepamnecflieaders to carry on with the work
of the society, and education is the foundatiortlierdevelopment of societal change.
When educators develop a working relationship witigle mothers, they build an
alliance for the betterment of the educational sas®f the future leaders and decision
makers of society.

Recommendations for Further Study

This study contributes to the sparse researchadaiconcerning how single
professional mothers can have an impact on theeagadachievement of their sons. In
addition, this grounded-theory study opens the dmoturther studies regarding the
impact that professional single mothers have oratiaglemic outcomes of their children.
When considering further research, several aread censideration. A related
opportunity for study includes focusing on singtefpssional mothers and approaches
and strategies used to raise academically motivfatedles as well as the approaches
used by single professional fathers to raise aca@ddijnmotivated males or females. In
the studies concerning single fathers, two diffestadies would maximize the results for
greater application.

Comparative studies exploring the differenceshillcearing practices between
single professional and nonprofessional mothersbataeen nonprofessional and
professional fathers or a combination of singlegssional or nonprofessional mothers
with nonprofessional or professional fathers ardee. These studies would allow
exploration into any differences that may be inhene the professional and

nonprofessional parent related to gender.



Another area of study for consideration includesdge of the single professional
or nonprofessional mothers or fathers relativéheoacademic success of their male or
female child. The participants in this study varieége from 36 to 56 at the time of the
interviews; however, there may be a correlationveen the ages of the single parent and
the academic success of the child. In additiorth&rrstudy may be indicated regarding
the single parents’ ethnicity and culture regardihddren’s academic success. In
addition, a quantitative study concerning singlef@ssional females raising academically
motivated males would provide further data to supfie qualitative data noted within
this study.

It is clear from this and other related researeth fociety cannot continue to cling
to the traditional view of children raised by siaghothers. Accordingly, research must
continue to produce data that are amenable taathéyf living arrangements that
currently exist, rather than to the forms obselvetthe past. In so doing, society will
advance its understanding of the influences affgathildren, which will ultimately
allow policy makers to promote children’s educasibwelfare.

Conclusion

The family unit has endured tremendous economicagels since hunting and
gathering societies began. The research has clgaolyn that children from single-
parent family structures have lower achievemeischools. Therefore, society faces
daunting challenges as schools’ administratorsg&tus, policy makers, and parents
work to improve the academic outcomes of childigsead in single-mother head-of-

household families.



When single mothers encourage children, particpiarthe face of early failure,
the children are more likely to persist with theki#o the point of mastery compared to
children who are not encouraged to persist. By detnating the warranted behavior and
providing hints, feedback, and suggestions to loeessful in a task, single mothers teach
their male children how to achieve levels of acadesuccess beyond the negative
statistics in the literature. Behavior that is redeal has a greater likelihood of being
repeated than those behaviors that go unrewarded.

Single mothers believe they know what their chitdneed to become successful.
However, as noted by the staggering statisticsamimg lower academic achievement in
children raised in single-mother households (K&iRellerin, 2004; Marks, 2006), only
a few are putting theory into practice, namelyshgle professional mothers interviewed
in this grounded-theory study. These participargsewcommitted to their sons’ education
by nurturing them with love and discipline whilagitizing education in their lives.
Clearly instilling the value of education daily wergtical for their sons’ to acquire the
academic motivation that ultimately allowed for demic success.

Single mothers have a responsibility to work towdegleloping the next
generation of critical thinkers to solve the chadjes that face society. In an era where
economic demands continue to face families, singléhers may have the greatest
challenge (Baugher & Lamison-White, 1995; ProctdD&aker, 2003). Education is the
key to developing the skills to problem solve. $&ngrofessional mothers are having a
positive effect on the academic motivation of timeale children. The data gathered in
this study offer society positive academic outcofeehildren raised by single

professional mothers. However, further researcteesled to explore how this unique



growing population of mothers is contributing tereasing the percentage of critical
thinkers around the world, thus offering hope faigonable solutions to the never-

ending challenges of society.
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APPENDIX A: ACADEMICALLY MOTIVATED MALE CHECKLIST

The following checklist is a way in which to detene if your male child meets the criteria of an
academically motivated male child thereby making kligible to participate in the dissertation
study entitled, A study of the process and chaksmaf single professional mothers who raise
academically motivated male children.

Before responding, please think about your sonfebier and academic performance relative to
the following questions:

Yes No
1. Expresses curiosity about many things
2. Exhibits persistence when completing a task
3. Verbalizes or demonstrates an interest in iegrchallenging tasks
4. Has a sustained attention span to completeka ta
5. Did/does your son pay attention to the teauttele in class
6. Did/does your son volunteer answers in class
7. Did/does your son turn in complete work
8. Did/does your son select challenging courses
9. Did/does your son engage in learning activibegond requirements

10. Did/does your son verbalize that he enjoys slcho



