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ABSTRACT

In the Republic of Trinidad and Tobago, there iggh rate of illiteracy among
the populace and a high dropout rate at the secpielzel of education. This evaluative
case study examined the effectiveness of the ad@btategic academic education reform
initiative Vision 2020. The research questions thatled this study regarded the extent
to which the goals and objectives of Vision 2020evmet. Qualitative Data were
analyzed using constant comparative and codingadstto identify emerging
categories. The NVivo software allowed the researth search for common words
usage, attach codes to those selected textuatmteend develop those commonalities
into specific themes. The data collected suppdtiedhotion that in the short-run, the
achievement of Vision 2020 in Trinidad and Tobagyminimal and identified that the
guality, access and equity to a quality educatiooreg all students were not addressed.
The participants in the study consisted of parantsadministrators who completed the
Quality Education Survey, and agreed to partalanmto one and group interviews. The
findings revealed an increase in access at theapyiend secondary levels for
economically disadvantaged students. However,ttidysalso revealed a lack of
technological integration, an increased alienatibparents since the changes have been
implemented, and the perception among parentsdhahers are focusing more on policy
than on personal interactions. The Republic ofifiad and Tobago can likely achieve
positive social change, and improve the standalwiofy of the underserved by
increasing the use of technology and developingermaollaborative programs with

parents so that the vision and goals of the iniatan be actualized.



STAKEHOLDERS’ PERSPECTIVE ON THE EFFICACY OF LARGECALE

EDUCATION REFORM INITIATIVES IN DEVELOPING COUNTRIS

The primary purpose of this research article igresent the stakeholders’
perspective on the efficacy of large scale refosmgithe information gathered in The
Republic of Trinidad and Tobago, concerning Vis&20, the local school reform
policy. The information identified within this remeh includes the positive and negative
aspects of Vision 2020 and the recommended areampooving, reorganizing, and
influencing education reform policy to effect pogtsocial change resulting in an
improvement in the quality of the education systemirinidad and Tobago.

Vision 2020 was created and designed to meet temtheducational challenges
and needs of the youth in Trinidad and Tobago.flihetions of this initiative include
transforming the Republic of Trinidad and Tobago ia developed country by 2020 with
updated, revised, organized, and strategicallytifigle action steps to meet the
initiative’s goals and objectives.

This was accomplished by examining the informagathered from five
randomly selected learning organizations to idgrikie positive and negative aspects of
the educational reform initiative and make recomaagions that can improve the
educational system in Trinidad and Tobago. Theddrticipants who were surveyed and
interviewed in this research study consisted oépia, teachers, and administrators from
primary and secondary school levels.

The results addressed the local and global chakefaging the developing

country of Trinidad and Tobago. These challengekude providing access to learning



opportunities at every education level to all shideegardless of gender, age,
experience, or socioeconomic background and alpoowving and increasing the
standard of living of the skilled labor force bylueing the high rates of poverty and
illiteracy. Resolving these challenges and concatmately responds to the competitive
and changing standards of the global workplace.rékelts add to the dialogue on
school reform and made a contribution to the splaosky of literature and research
available on the impact and effectiveness of gl@laicational change initiatives in
developing countries similar to Trinidad and TobaBoais information can also help
promote positive social change.

| was influenced to pursue this topic by severaliés of literature including
general systems theory and its relation to orgdioizgs, organizational structure, and
stakeholders. The primary foundation of the redeasas built on organizational change
theory and its relation to organizational cultunel #he foundation for sustaining
educational reform. This article highlights reséama educational change initiative
Vision 2020 in Trinidad and Tobago and explainsuhgue contribution of the results.
International issues of large-scale educationairnefin developing countries and locally
in the Republic of Trinidad and Tobago are alseidated in an effort to make
recommendations for effective and sustainable dohinzd change. These
recommendations will assist parents, teacherspandipals in fostering a more positive
and sustainable school culture that could leadgbdr student performance. Although
there is no single solution that can cure poverégple in Trinidad and Tobago and other
developing countries who live in poverty need iased access to affordable and high-

quality educational, technological, and employnapyortunities.



The basic goal of large-scale reform is to createwva system of education that
serves the purpose of the globally competitiveetgdihat developing countries such as
Trinidad and Tobago wish to build for the futurea(Bthy, 1994, p. 3). Fullan (2002)
concluded that effective large-scale school refoam accomplish long-term sustainable
change with bottom-up ownership. Therefore, moangducational organization
forward in developing countries such as Trinidad &nbago would require educators to
understand that schools are complex interdepersderdl systems (Thornton et al.,
2004).

Senge (1990) noted that learning institutions imiiad and Tobago and other
developing countries are like spider webs. Eaamsitwithin the web is a part of a larger
system, which allows for the creation of a largebwif a strand is broken, the web loses
its shape and function as a large system. In aoslystem, the interconnections of the
system allow for the strength and resilience oieb. Learning institutions are
composed of subsystems that interact, collect dathprocess information to better the
system. When an organization faces complex issuefhien there is a situation where
many people are involved, Senge posited that systieimking is optimal for promoting
learning and growth of the educational system. magority of the teachers surveyed and
administrators interviewed supported Senge’s thaad/considered the Vision 2020
initiative to be effective.

Methodology

The qualitative data collection procedures in gtigly included a descriptive

analysis of in-depth structured surveys, intervigeasent focus groups, archival data,

and facility observations. Gathering detailed infation from various sources increased



the potential outcome of an effective evaluatiothef efficacy and impact of educational
reform initiatives in Trinidad and Tobago. Theseltiple strategies were used because it
is important to have more than one strategy fatdishing quality and because by using
more than one strategy, the validity of the rede&strengthened.

The opinions and attitudes of major stakeholdethiwithe population of the
Trinidad and Tobago educational system were exainifigis selected group included 99
teacherand 5 administrators employed at the five selestadple learning organizations
and 10 parents of students who have attended arattanding the sample learning
organizations in Trinidad and Tobago. The partictpan these groups were randomly
solicited and acquired from various sources.

The stakeholders participated on a voluntary basid,before volunteering to
contribute to this study, all potential participemtere asked to read and sign a consent
form. In conjunction with reading and signing tlesent form, participants were also
told that the researcher would not reveal the itleatof any participants or organizations
in this research study. The researcher ensurecbtifedentiality of this information was
secure by using generic labels instead of the botairaes of participants and
organizations.

Assumptions and Limitations of the Study
Assumptions in the Study

The following assumptions were made in this redeatady. First, it was
assumed the instructors at the learning organizsitigere fully trained and capable of
teaching the curriculum required for all academsciglines because the ability of the

educators can have a direct influence on the effwess of the reform policy. Second, it



was assumed none of the students at the institutgsa handicapped or learning
impaired because the ability of the students tmlean have a direct influence on the
effectiveness of the reform policy. In Trinidad ahabago, students with special needs
are generally not placed in mainstream classeserassumptions were not an issue in
this research study because they were addresdaatibexamining the hiring policies of
the selected learning organizations concerningheragualifications and certification and
the student roster at the selected learning orgtaizs concerning students with special
needs.
Limitations in the Sudy

The primary reason for limiting the study to fiveatning organizations was the 3-
week time frame allocated to locating and internwegparticipants. A secondary reason
for the limitation on learning organizations wase timited financial resources available
to successfully conduct the study. Using the resesiof five learning organizations
limited the number of participants to be intervielw&he interviewees included 5
administrators and 10 parents, which strengtheimedalidity of the survey data
collected from the 99 teachers.

Conclusions

The conclusions of this research study will adtheounderstanding of large-scale
systemic reform both on a local level within thereleping country of the Republic of
Trinidad and Tobago and globally. Ackoff (1941)essed that if any problem situations
arise due to a lack of communication within theteys the situations should be treated
as a whole and not broken into parts that aregdeiadependently of one another. In

order for this systemic transformation to occueréhmust be professional learning



communities at all levels within the district arm@ss the schools. The school districts
must be supportive and provide good leadershidgdfu2002).

Manning (2002) concurred that all levels of an edienal system must be
involved in planning and implementing change irysteamatic way to allow children, the
most important resource of a developing societh&scTrinidad and Tobago, to have an
optimal opportunity for educational success. Acaaydo Adkins (1999), there needs to
be a focus on making changes to the system in olewvg countries such as Trinidad and
Tobago by identifying areas of improvement andrafig feedback mechanisms with
learning goals for students. After these changesnaplemented, the achievements of
students will be significant (Adkins). The majordf/the teachers surveyed,
administrator interviewed, and parents who paratag in the focus group supported
making changes to the education system in devejagantries such as Trinidad and
Tobago and considered the Vision 2020 initiativeédaneffective and unable to address
the needs of the education system in Trinidad asizhdgjo.

The conclusions in this study are arranged byékearch questions and the three
themes (quality of education for all students, asde a quality education for all students,
and equity among all students) that emerged frard#dia analyses process of
determining the effectiveness of the educatiorfakne initiatives to assess whether they
are meeting the objectives and to examine the nafatie youths in Trinidad and
Tobago. In this research study these final conchsscorroborated the findings that were

identified.



Research Question 1

Ri1: To what extent is the 2020 educational reforrthamRepublic of Trinidad and

Tobago meeting its objectives of education fottaibugh the provision of quality

education at the primary and secondary levels?

Teacher survey results. The survey results for Research Question 1 rteftethat
the majority of the opinions and perceptions of38deachers surveyed at the
participating learning organizations in Trinidadiaiobago considered the Vision 2020
reform initiative to be effective and to have aolei@ the four major objectives it
committed to from 2002 to 2006.

Over 50% ( = 204) of the participants agreed or strongly edrénat the
curriculum presented by the Vision 2020 initiatared implemented at the learning
organizations effectively contributes to the ediacat! system in Trinidad and Tobago
(Theme 1: Quality of education for all students).

The study revealed that 46% £ 96) of the participants disagreed or strongly
disagreed compared to the 40&6=(79) who agreed or strongly agreed that the Yiisio
2020 initiative has effectively implemented teclogyl and other teaching resources
within the learning organizations in Trinidad anab&go (Theme 1: Quality of education
for all students).

Finally, 47% @ = 47) of the participants agreed or strongly agreamnpared to
38% ( = 38) who disagreed or strongly disagreed thaviken 2020 initiative has
implemented an effective training program for allieators in Trinidad and Tobago

(Theme 1: Quality of education for all students).



Administrator interviews results. The interview participants played an important
role in the implementation of education reform p@s; therefore, their perceptions and
experiences must be considered. One way to metmuedfectiveness of the reform
policy at the selected learning organizations wagetermine how many of the educators
and parents at the five learning organizationsrinidad and Tobago were negatively
impacted by education reform. The analysis of ineav data may reveal a high
percentage of negative responses that could bgiated to mean the reform initiatives
at the learning organizations are not having trerde sustainable effect.

In this school they hired some more teachers swere able to make the classes
a little smaller. (A2) (Theme 1: Quality of educatifor all students)

More children getting the opportunity to go to sch&egardless of where they
come from. (A3) (Theme 2: Access to a quality etioodor all students)

Programs like Vision 2020 has forced the governnefdce the problems of the
underprivileged. This is important because Trinidad Tobago is made up of all
kinds of people and if it wasn't for large scaléren a lot of people will be left
out. (A4) (Theme 3: Equity among all students)

Because we have smaller classes now the childténgyenore attention from the
teacher. (A2) (Theme 1: Quality of education fdrsaidents)

The secondary school system has gotten some medeaattention. They
building more schools and training the teachexdetal with some of the problems
with the children. (A3) (Theme 1: Quality of eduoatfor all students)

The transition rate of African underprivileged stats has increased. They are
passing the CXC and moving on to good secondaryadshMore of our students
are prepared for the next level of their educatiecause of early intervention.
(A4) (Theme 2: Access to a quality education fosaldents)

We have created a strong relationship with thergarand local community with

the implementation of a PTA and community outre#ah) (Theme 1: Quality of
education for all students)
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Research Question 2

R2: What follow-up programs and steps can be implg¢ateto help primary and

secondary schools sustain successful educatioaabehin the republic of

Trinidad and Tobago?

The following responses reflect the attitude andgetion of stakeholders toward
the current reform initiative Vision 2020’s impamt the primary and secondary learning
environments, as well as the stakeholders’ motvattd sustain the programs
implemented by the Vision 2020 reform initiative.

Teacher survey results. More than 50%r(= 108) of the participants disagreed or
strongly disagreed that the Vision 2020 initiathaes effectively implemented
academically appropriate instruction that is everaged for all students and promotes
interactive learning environments. (Theme 1: Quaducation for all students)

Over 50% 0 = 92) of the participants agreed or strongly adréhat the Vision
2020 initiative has not effectively addressed thechfor parental involvement within the
learning organizations in Trinidad and Tobago. (hkel: Quality education for all
students)

Administrator interview results.

How is a whole school supposed to practice on twoputers and use one set of

textbooks in a class? Children need books to takeehand study. Every child is

supposed to have computers in the class to us¢.(TAgme 1: Quality education
for all students)

| am going to say we shouldn’t have programs bexahange cannot happen

without new ideas. But we have had many new ideatsstart off good and then

when the government changes they forget them antdashext thing. So | say

don’t start nothing unless you going to finish. ¥ipdaying with the people head,
man. (Al)
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Since Vision 2020 has been put into place they dedm slow to act on all the
concerns. They not giving the schools the resourcgs/e the students a good
education. We don’t have enough books, computees@n desks so the priorities
of this program is a little off. (A3)

That they do for everybody and not for the poclkétihe politicians. They all
have big houses in town and their children learming nice school be we have
our children sitting in broken chairs and leakyssk@oms. (A1) (Theme 3: Equity
for all students)

| have been a teacher in Trinidad for over 20 yaarsto be honest the
government keeps making all these promises ana Wdrile things will be ok but
then they go back to the way it was before. (Al)

The program has to fit the country not the countgforming to fit the program.
This will make sure the program will last longek5]

Parent focus group results.

My child has to get outside help which | have ty . (PFG1, P1) (Theme 1:
guality education for all students)

The classrooms are horrible how [are] the childngpposed to learn in a noisy
room with no ventilation? (PFG1, P2) (Theme 1: Quaducation for all
students)

This is a technology age but the school only has éomputers for everybody
and a library, what library the room have about felwelves and maybe thirty
books on them. (PFG1, P3) (Theme 1: Quality edandor all students)

The school environment is dirty; this effects héwe thildren feel about the
school. (PFG2, P1) (Theme 1: Quality educatiorafbstudents)

They have more activities for the children to do bdon’t think these things
preparing the children for the CXC exam. This isatMis important how the
children suppose to learn math and science if pii@ying outside. (PFG3, P2).
(Theme 1: Quality education for all students)

The school don't listen to the parents when we. fhey act like we telling them
what to do but we only want to help them. (PFGJ), #8eme 1: Quality
education for all students)

The things they teaching in class don’t addresh saalent’s way of

understanding information. (PFG1, P4) (Theme l:li@uaducation for all
students)
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The principal and the teachers need to includg@é#nents in the planning process
to help make it happen because we can do somecargdrom home to help out
the school. (PFG2, P2) (Theme 1: Quality educdbomll students)

The children need the resources to support thenrdbon the teachers given to
them. We need more computers, books and afteokphagrams. (PFG2, P3)
(Theme 1: Quality education for all students)

Communication has to be the key everybody must feertaof solving the
problems together. (PFG1, P4) (Theme 1: Qualitycation for all students)

More teachers need to be hired so the classeotse rrowded. Plus they need
more money because some ah them does stay homesbehay have no
incentive to come to work. (PFG1, P1) (Theme 1:l®ueaducation for all
students)

The school need to train the teachers so thattigests are more prepared for the

next level. When it come to exams the childrenrgibecause they not ready.

(PFG1, P2) (Theme 1: Quality education for all stud)

The teachers and principal need to make sure thigrgms and activities have a

focus that connects with what the children learnmtihe classroom. (PFG3, P1)

(Theme 1: Quality education for all students)

Research Question 3

Rs. What steps can be taken to make educational refotiatives more effective

so that the educational needs of society in deuwsdpgountries like Trinidad and

Tobago can be successfully achieved?

The following responses reflect recommendationssagdjestions for possible
steps that may aid in sustaining and successfulhpf@menting the goals and objectives
of current and future reform initiatives in Trindland Tobago and other developing
countries.

Parent focus group results.
Make sure our culture and values are evident irfidbedation of the program.

(PFG1, P3) (Theme 1: Quality education for all stug)
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Create a program or something that allows studerttave a say so in the way
the school functions this will create ownershipytuldn’t destroy what they
help build. (PFG1, P1) (Theme 1: Quality educafmmall students)

Systems thinking can effectively address the chghle facing educators and
administrators in developing countries such asidaith and Tobago. In the 21st century
learning institutions in Trinidad and Tobago, dit have rigid policies and procedures
that often divide problems into individual compotgnwhich allow each part to be
addressed appropriately. Fullan (2003b) positetisystems thinking will enable
Trinidad and Tobago and other developing counthiesopportunity to study different
relationships among the subsystems, which in tllomva actions with the highest
potential for continuous improvement as well adansd change.

These thoughts support the need for much morendseathe efficacy of
educational reform initiatives in developing coiggrsuch as Trinidad and Tobago. A
response that emerged often in this study waglhlea¥ision 2020 initiative is slow to
fund and implement programs at school districtsre/lilee socioeconomic status was
low. Toffler (1990) analyzed the educational chanigelran and posited that in
developing countries freedom can be equated witicagtbn. Toffler concluded that to
have growth, a society must move toward industagion, which requires specialization
and extensive training. Without education, an imidaissociety is unable to progress
toward becoming a postindustrial society (Toffl@ifyis concept was supported in the

data results from the Quality Education Survey, iaistrators’ interviews, parent focus

group discussions and observations in the study.
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The results revealed an increase in access gtithary and secondary levels for
economically disadvantaged students due to thetmmti®on of additional schools and
the implementation of a universal access-for-alicgoTeacher and principal training has
improved ( = 47 [47%]), school districts are hiring more dextl teaching staff, and
there is a decrease in untrained teachers amoregghteschool districts overall. The
quality of the curriculum has also improved= 204 [52%]), and the classes are smaller.

The need to identify issues and incorporate changénues to be a challenge
facing Trinidad and Tobago and other developinghtees. All levels of an educational
system must be involved in planning and implementinange in a systematic way to
allow children, the most important resource of aali@ping society such as Trinidad and
Tobago, to have an optimal opportunity for educalsuccess (Manning, 2002). This
was evident in the most overwhelming responseiggfudy from the teacher survey=
92 [83%]), which revealed that parental involvemamd communication between the
home and school environment is extremely low withie primary and secondary
schools. The lack of differentiated academic ingtam (0 = 108 [54%]), technology, and
other teaching resourcas£ 96 [46%)]) are also a reported concern amongethehers.
Finally the facility observations revealed an alugeof appropriately constructed
facilities such as doors on the stalls, toilet papeap, and indoor facilities.

The data collected on quality education in develgmountries such as Trinidad
and Tobago obtained from organizations such aged Bank support the need for
educational systems to increase their foundatigdherknowledge of concepts,
pedagogical knowledge, pedagogical content knoveedgd knowledge about teaching

theories including applications in the classroomn(istry of Education, 2004). Analysis
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of the standardized test scores reports that girtheary level less than 50% € 3) of

the school districts reported scores at or abogen#ttional mean of 50 in all the language
arts skill set areas. Over 50%=< 6) of the districts scored at or above the meat

least 50% of the language arts skill sets in baéim@&ards 1 and 3. At the secondary level,
less than 50%n(= 3) of the school districts had reported resaftsr above the national
mean from 2001 to 2004 in mathematics and langaggeDuring the implementation of
Vision 2020 initiative, more than 50% € 6) of the school districts showed an increase
in student performance.

Successfully developed monitoring systems are riegdevaluate programs such
as Vision 2020 in Trinidad and Tobago and otheret®ing countries. The results of
these assessments will contribute to the sparsandsin large-scale reform in
developing countries. This will assist policy makar determining the effects, including
teaching standards put forth by globally competithations, that will allow the
educational system to be successful by offerindesits a quality education (Hill, 2002;
Louisy, 2004).

Significance: The Social Contribution of the Study

Before the study was conducted, the researchetafmaa list of potential
contributions using the literature review as a guithe researcher identified the
following factors that had potential to improve.

1. A clear moral purpose: commitment to high standardsthe equal
worth and success of every learner.

2. Developing a system that is coherent at every level

3. Devolution of resources and power to the localllewéuild capacity

to innovate and transform the education systemievieathe local
context and challenges.
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4. An intelligent accountability framework: providinige basis for
targeted intervention in inverse proportion to |8
5. An emphasis on diversity, collaboration, partngysimd innovation: to
raise standards, extend choice and help equakzehances.
6. Working with partners to create local and regiaagacity for
professional support and challenge, to strengthiemmed
professionalism and build capacity for continuaagiovement. (p. 3)
These core principles were created by Fullan tsa$anidad and Tobago
and other developing countries to develop and eradtarning culture of high
performance. This study supported Fullan’s (20@bmclusion that the core
principles should be utilized as a guide and ggrate systematically organize a
system transformation at the school, local, antnat level in developing societies
such as Trinidad and Tobago.
Recommendation of Action and Further Study
Moral Purpose
Through the process of this study the researchsravke to corroborate the data
from the in-depth interview results and surveys tha Vision 2020 plan was designed to
provide holistic, challenging stimuli to all learseso they were equipped with the

necessary knowledge, skills, and aptitudes to ¢h&labor market locally and globally

(Manning, 2002).

Developed System

To ensure the education system in Trinidad and ola&hieved the EFA goals
and its own Vision 2020 objectives, the Ministrykfucation streamlined its strategic
plan focus further by committing to achieving fonajor objectives over the 2002-2006

period. These objectives were as follows:
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1. Accessibility to educational opportunities for all.

2. Delivery of quality education to citizens at aéds of the education
system.

3. Sustainable policy development for the educatiaose

4. Continuous alignment of the strategic directiothi@ education system
with objectives set for national development.

This study’s findings from the in-depth intervieasults, facility observations,
surveys, and archival data from standardized &xsirts indicated that these objectives
were implemented effectively. The findings furtiedicated that the learning
organizations need to genuinely encourage paranthtommunity involvement as
another vehicle for promoting student achievemdiite few attempts of bridging the gap
between the learning organizations and the commtimétt have been implemented, have
presented areas of concern between parents, teantebadministrators.

Devolution of Resources and Power

This study is only one indicator of the efficadytlee Vision 2020 initiative and
due to the limitations of time and funding the aes@er did not incorporate this variable
within the study. This leaves room for a longitualistudy to be conducted that
determines the effect of resources and power oeffleacy of large-scale reform in
developing countries such as Trinidad and Tobago.

Accountability

The findings in this research indicated that tlereng organizations in Trinidad

and Tobago that want to effectively implement lasgale reform initiatives such as

Vision 2020 need to reevaluate their accountaldlity checks and balances practices.
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Diversity, Collaboration, Partnership, and Innovation

Based on the findings of this study, learning orgations in Trinidad and
Tobago have effectively implemented diversity amabivation into the school system.
The findings of the study have revealed a neednare collaboration and partnership
among community partners and learning organizations

Summary

The results of the study suggest that a tri-modetept of implementing change
simultaneously among the three levels of the edutatsystem is necessary to establish
sustainable large-scale reform in developing caemsuch as Trinidad and Tobago
(Barber, 2001; Fullan, 2001b; Newmann et al., 2000)
Social Change

The study concluded that the Vision 2020 initiaiivdrinidad and Tobago was
somewhat successful and the implications for satiahge were twofold. On a local
level, in Trinidad and Tobago all students regaslief age, experience, or
socioeconomic background now have access to lepampportunities at every education
level. On a global level, education is universalilable and Trinidad and Tobago has
made a step in the right direction. However, tre@eemany areas in grave need of
improvement such as the increased economic andls@ue of a skilled labor force
able to respond to the competitive changing statsdaf the global workplace.

The areas where the Vision 2020 initiative failedrteet its objectives still need
to be addressed. Steiner (2000) articulated thiainidad and Tobago and other

developing countries failed to implement educatisetorm initiatives across all levels
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of the educational system, then they had to faiegnal and external challenges toward
change.

The internal and external challenges for Trinidad &obago if the Vision 2020
reform initiative performed poorly would be a dease in career opportunities for
citizens due to an untrained labor force. Thesdages also negatively impact the
growth and development of the society. Trinidad dobdago has encountered
developmental challenges such as poor economithheadl educational and social

inequalities, which has hindered its pursuit of@leped country status.

These challenges are to some degree built intexitsting structures and they
included unlearning prior values and political laueracy from prior reform initiatives
(Steiner. 2000). The study concluded that systémn&ing is needed to effectively
address the challenges facing educators and adratois in developing countries such
as Trinidad and Tobago. According to Fullan (2003anidad and Tobago and other
developing countries are committed to investingrds®urces and time at all levels of the
educational system to create a culture of contiswmsessment and improvement
(Fullan). In the short-run, the achievement ofidfis2020 in Trinidad and Tobago is
minimal. However, with a high degree of committediatance from local and
international organizations, more collaborationhwirental groups, and sufficient
amount of resources, combined with the logistideadn this study, the task is

surmountable for this developing country and others
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